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Looking
beyond good
schooling
ByAvijitPathak

A'S another academic session approaches, one
beginstoreflect on the meaning of education
— particularly, the kind of education avail
ablefor children, Indeed, inasociety likeoursthat has
tased modernity and its, implicit mobility,
formal/school education is seen as a pretty worthy
_ capital contributing to the process of one's achieve-
ment in life. Not surprisingly, all concerned parents
arethinking of the quality of schooling their children
need. Without' 'proper™ education, one'sfuture, itis
feared, isgoingtobebleak;' 'good” schoolingalone
can rescueonefrom thedanger of being mar ginalised
in the coming age.

What is, however, ironicisthat oneofthefunctions
of 'good'" schoolingistonegatetheegalitarian idea
ofamodern society.’'Good'"" schools, it appears, are
based on the principle of exclusion. Enough has
already been said and written about the economic
constraintsthatﬁrevmt many from sendingtheir chil
dren tothese schools. But what is equally significant
isthat these schools, far from showingany interestin
exploring the undiscovered zones, address them
selvesto the sameprivileged classes.

An example would suffice. Many schools while
admitting children for nursery classes expect thepar
entsto beinterviewed, in English. Not solely that. It
isalsoexpected that they should havea' 'good'' fam
ily background (" goodness*' ismeasured in terms of
one'sposition in the hierarchy of social classesor in
terms of one's forma educational qualifications).
Thisisnothingbutexcludingall thosewhodonotpos-
sessthese " necessary" qualifications. It isassumed
that they cannot afford to think of sending their chil
drento''prestigious’ schools. Asaresult, thepreva
lent inequalitiesremain unchallenged

Thereis another way in which these schools per
petuate elitism. The socio-Jinguistic skill which
"good" schools seek to cultivate amongst the stu
dentsisnot generally rooted in thecultural traditions
of Indian people. For instance, if oneisencour aged to
speak the mother tongue in the family, one would
mvanab(l}/ see a cleavage between what oneis sup
posed todoin theschool and what onedoesin thefam
ily. Again, theschool mannersdonot alwayscoincide
with the everyday life practice of the average I ndian.
And ultimately when the' 'schooled' per sonality tri
umphs, one tendsto develop contempt towar ds ordi
nary people. That is the irony. Knowledge, far from
emancipatingone, alienates onefrom therest of soci-
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See how these schools markeuse their products.
The schools which are not sufficiently sophisticated
doitinathick fashion: they propagate thernarrati ves
of "success', "distinctions' and "record bresk
ers’. And the sophisticated ones marketise not just
academicexcellence, but alsotheir 'extracurricular”
activities. Children play, children are encouraged to
feel 'concerned* * about the poor and the downtrod
den, children participatein music, theatre, sportsand
even yoga classes— everything hasto be advertised
and marketised to enhancetheprestigeof theschools.-

Isn't it quite natural that children should play and
sing?lsn'tit quitenatural that in schoolsthere should
be a celebration of togetherness? Why is it then that
all that appears to be normal and spontaneous is
reduced into something' 'special’' tobemarketised?
Thefact isthat thelogic of the market denieseven the
naturalness of children and their activities. And that

I is the beginning of a corrupt, artificial, marketised
milieu.

Onethingis, however, certain. Another system of
education prevalent in innumerable ordinary/munic
ipality/gover nment schools cannot be a solution. If

"good"* schoolsperpetuateelitism, alltheseordinary

schools perpetuate darkness, indifference and cyni
cism. The lack of basic facilities apart, there is no
motivation, no collective spirit, no innovation. Not
surprisingly, many parents experience an acute
dilemma. What to choose — elitism of "good"
schools or defeatism of ordinary schools?

As this is essentially a sociological problem (no
longer a private trouble, but a public issue), this
requires a collectivistic endeavour. And this must
begin with afirm conviction that education is every
child'sright. Children are not intrinsically good or
bad, intelligent or stupid. Every child isa possibility
and given a conducive environment everyone can
accomplish the impossible. This egalitarian faith
should be accompanied by another conviction: good
education is essentially people-oriented and the aim
is not to separate but to unite. Only then would it be
possibleto unlearn all that we have learned from the

prevalent system of schooling.



